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Preface 
  

This packet represents one part of a three-year study engaging the 1921 Tulsa Race Massacre 

through primary sources. Included in these lesson plans and units of study are discoveries, tools 

for teaching, activity prompts, and deep pedagogical engagement from oral historians, cultural 

geographers, artists, historians, veteran teachers, and folklorists.  

  

Serendipity cannot be ignored when undertaking this kind of project. Upon learning that Dr. 

Bettina L. Love was scheduled to speak with Oklahoma State University faculty, students, and 

Tulsa educators about educational reparations, the connection to our Teaching with Folk Sources 

project was immediately clear to our team. Oral histories from survivors of the 1921 Tulsa Race 

Massacre offer accounts closeted for decades. Through an analysis of audio primary sources to 

understand individual and community perspectives on memory, meaning, and identity come 

counternarratives. Likewise, critical analysis of primary source metadata housed in archives 

across the nation offers new pathways to literacy around the social and cultural narratives that 

are embedded within (and sometimes literally written upon) primary source images, periodicals, 

and other items. This Curriculum Guide offers activities to challenge dominant narratives and 

build culturally responsive understanding through ethnographic collections. All these activities 

are foundational in carrying out educational reparations by (re)centering diverse narratives and 

perspectives. 

  

This Curriculum Guide offers the following primary learning objectives for our resources: 

1) Scaffold foundational knowledge around ethnographic primary sources as key historical 

resources for learning, 

2) Demonstrate how community narratives reframe notions of the “expert,” and  

3) Encourage dialogue among diverse learners to facilitate deeper understanding of communities 

and their stories—a task that proves particularly significant in the current political environment. 

  

Why focus on primary sources in the classroom? Over the past 150 years folklorists and other 

ethnographic researchers have created a unique, enormous corpus of ethnographic field 

collections: multi-formatted, unpublished groups of materials documenting human life and 

traditions, from historic photographs of the 1921 Tulsa Race Massacre to contemporary Civil 

Rights Movement recordings. Such researchers organize community-based field research, often 

in collaboration with members of the community whose life is the focus of study. The largest and 

most significant collection of these materials in the United States is the Archive of the American 

Folklife Center at the Library of Congress. Similar, smaller collections are held by individuals, 

organizations, and academic institutions across the country, including the Eddie Faye Gates 

Tulsa Race Massacre Collection, archived in Tulsa, Oklahoma, at the Helmerich Center for 

American Research, which is featured prominently in the first Unit of Study by Dr. Autumn 

Brown. Within archives of folklife collections, linguistic and cultural knowledge that form 

counternarratives offer students new perspectives and address gaps allowed to form because of 

structural racism that informs what is included, or not, in classroom texts. In addition to often 

reflecting historical truth, primary sources are valued as powerful reference points for accessing 

diverse stories and local learning. Our curriculum engages visual, auditory, and textual inquiry to 

open these collections up for a better tomorrow through new understanding. Let us know how 

you use them to transform learning in your classroom! 

 

Lisa Rathje, PhD, Executive Director of Local Learning 
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that she brought her music sensibilities into our 

classroom because it was unknowingly the 

difference for me. Fast forwarding, I graduated 

from high school in 2007 and attended the 

University of Oklahoma. With over 35,000 

students, a 6 percent Black student population 

and being roughly five hours away from home, I 

was filled with so much anxiety that I was ready 

to drop out of school, despite excelling 

academically. It wasn’t until I picked up the 

craft of DJing that I found my identity, 

community, and passion for serving others. I 

recognized my responsibility to help community 

members (as well as myself) to release trauma 

and stress through sound and movement. The 

ability to serve and heal through music became 

not only my passion, but my purpose.  

 

From developing one of the first Hip Hop album dissertations that centers on the anti-Black 

experiences Black students encounter at historically white institutions, to creating Fire in Little 

Africa (Fire in Little Africa & Johnson, 2021)—a multi-modal and interdisciplinary album, live-

version album and colloquium recorded at Harvard University, documentary, curriculum (with 

state and national standards), and podcast that commemorates the Black lives and businesses that 

were taken during the 1921 Tulsa Race Massacre, I have been able to, in the words of poet Jayne 

Cortez (1996), envision a “somewhere in advance of nowhere.” I freedom dreamed my album 

dissertation. I freedom dreamed Fire in Little Africa because I made the process about the artists 

and not about me. I allowed them to shape how the work would look, sound and feel.  

 

You may be asking the question: Why is all this important? What does it have to do with the Fire in 

Little Africa Curriculum? My short answer? EVERYTHING! Hip Hop continues to be viewed as a 
tool or culture that is inherently violent, hypermasculine, and derogatory to women. Although Hip 
Hop is not exempt from critique, I also recognize that Hip Hop culture was built because racial, 
economic, and political “accommodations” were not provided for Black and Brown people. If 
anything, those things were (and continue to be) stripped away. In the words of Dr. David Stovall 
(personal communication, May 2021), “the language of Hip Hop is unsettling, because the 
language has been unsettled.” If basic needs, acknowledgement of humanity, and reparations were 
given in an effort to rectify the economic empowerment that we know the Greenwood District1 
was 100 years ago, then maybe the world wouldn't have to hear songs like Shining, where Dialtone 
says, "300 deaths, I guess that's how the story go, I guess they didn't remember that Jane Doe, Jane 
Doe, Jane Doe," or Descendants when Earl Hazard says "Underneath the full moon light, are you 
going to choose life? We're going to make sure that the history won't repeat twice" (Fire in Little 
Africa & Johnson, 2021). The language is unsettling because history has not been acknowledged 
and those who control history have not been held accountable. I’m reminded of the phrase that 
insanity is doing the same thing, yet expecting different results. This is case in point. 

  

 
1 The Greenwood District is the predominately African American neighborhood of Tulsa known as “Black Wall 

Street” that was bombed during the events of the Tulsa Race Massacre.  

There is so much cultural 

wealth in Black communities—

in our historians, griots, and 

elders, among others—that sits 

untouched because most 

individuals do not have the 

proper credentials to teach in 

traditional structures of 

schooling.  Community and 

arts-engaged scholarship … is 

something that most of our 

educational curriculums direly 

need. 

https://music.apple.com/us/album/fire-in-little-africa/1568233565
https://open.spotify.com/album/6IU9yI2Q0UXSzyBhNo4Zwh
https://open.spotify.com/album/6IU9yI2Q0UXSzyBhNo4Zwh
https://www.youtube.com/watch?v=HvHdR08bOho
https://www.youtube.com/watch?v=dn5M0QHlmXM&t=1763s
https://fireinlittleafrica.com/wp-content/uploads/2021/09/FILA-The-Wisdom.pdf
https://open.spotify.com/show/1xbjKPRcglnPape7FtcuId


https://fireinlittleafrica.com/
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Oklahoma Territory and Tulsa 
by Autumn Brown 
 

This lesson opens with an introduction on Oklahoma territory and its entry into statehood in 1907. 

Such an introduction is salient in the critical examination of the 1921 Tulsa Race Massacre through 

primary sourced materials. By examining the tensions that existed in the young state at the top of 

the 20th century, students will better understand the historical and cultural context of 1921 in Tulsa 

and thus, spark important student inquiry that meets state history standards while also supporting 

a fuller narrative of this event. 

 

This lesson is important because it unpacks historical details through primary sources like oral 

histories and archival photographs from the Eddie Faye Gates Tulsa Race Massacre collection, 

housed at the Helmerich Center for American Research. These archival items are a crucial data 

source that preserve stories and remnants of not only the traumatic 1921 Tulsa Race Massacre, but 

the beauty of the North Tulsa community. Students will discover through these texts how a thriving 

Greenwood community rebuilt bigger and better after the massacre. The collection highlights pain, 

destruction, resiliency, and hope, and will serve as one that will significantly add to knowledge 

surrounding both the 1921 Tulsa Race Massacre and the Greenwood community more broadly. 

 

Below you will find an introduction to this lesson that will provide important background 

information for the teacher, but may also be adapted for student use. This is followed by a Unit of 

Study designed for 5 class periods that outlines the lessons.  

 

 

Fowler, T. M, and James B Moyer. Edmond, Oklahoma Territory. Morrisville, Pa., T. M. Fowler 

& James B. Moyer, 1891. Map. https://www.loc.gov/item/74693065 

 

 

 

https://www.loc.gov/item/74693065


https://www.loc.gov/programs/teachers/getting-started-with-primary-sources
https://www.loc.gov/item/2006458039
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Oklahoma remained a territory until 1907. This lesson begins Oklahoma’s story pre-statehood 

when Native Americans were pushed further west and south after the Civil War. These 

Indigenous tribes settled on “Indian Territory,” which is present Oklahoma, and with some these 

tribes came enslaved persons, giving rise to an Afro-Indigenous community that played an 

integral role on the creation of Tulsa, or “Tulasi” meaning “Old Town.”    

 

A common misconception is that oral histories, or primary sources of the like, are collected 

without a vision for how they will impact our understanding of history or historical events. 

Therefore, we ask the following essential questions: 

 

1. How do primary sources challenge and extend our understanding of historical events? 

2. How does early Oklahoma history (1890-1907) inform the events of the 1921 Tulsa Race 

Massacre? 

3. How do Oral History interviews from 1999-2000 offer important perspectives on the 

1921 Tulsa Race Massacre?  

4. What might a timeline that extends significantly before and after an event provide 

historians? Why does this matter? 

Our objectives call for students to critically evaluate and analyze primary source materials and 

recognize historical realities that challenge common historical knowledge.  

 

Instruction begins with a lesson on how to analyze primary sources including oral histories, 

photographs and prints. It was important for us to spend adequate time answering the questions, 

“what are primary sources,” and “what can we learn from them.” This lesson was extended to 

include a multiple perspectives activity for students to understand the complexities of oral 

histories and the multiple perspectives they contain when studying a singular historical event. 

  

After students were versed in their understanding of primary sources and their uses, they were 

introduced to early Oklahoma territory, indigenous and afro-indigenous groups that settled here, 

and growing tensions that led to the 1921 Tulsa Race Massacre.  

 

Though some supplemental texts 

were used to contextualize this lesson, 

such as The 1921 Tulsa Race 

Massacre: A Photographic History 

and Eddie Faye Gates’s chapter 

“Post-Reconstruction/ Freedman Era: 

Wanderings, Migrations, Settlements” 

in They Came Searching: How Blacks 

Sought the Promised Land, archival 

images from the Library of Congress 

and the Tulsa Historical Society as 

well as oral histories from the Eddie 

Faye Gates Tulsa Race Massacre 

Collection housed at the Helmerich 

Center for American Research were 

centered in this lesson. 

Survivor Stories. Helmerich Center for American Research at 

Gilcrease Museum, Tulsa, Oklahoma. 

https://collections.gilcrease.org/object/53271686 

 

https://locallearningnetwork.org/wp-content/uploads/2024/09/Multiple-Perspectives-Activity.pdf
https://collections.gilcrease.org/object/53271686
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Students practiced with digital images of early Oklahoma territory and the 1921 Tulsa Race 

Massacre. They critically responded to each photo by asking themselves questions about what 

they saw: was the photo black or white or color? Is there a caption? If so, what does it tell you*? 

Students then observed parts of the photo, tried to make sense of it, and then used it as historical 

evidence of early Oklahoma territory and events of the 1921 Tulsa Race Massacre. Finally, 

students listened and analyzed (using the Oral History Analysis graphic organizer below) multiple 

oral histories focused around the 1921 Tulsa Race Massacre—both pre- and post-massacre. 

 

After working with physical materials and oral histories students extended their learning by 

answering the question, “How might these two sources, created at different times, (almost 80 

years apart) offer important insight into the Tulsa Race Massacre?” And their writing assessment 

consisted of the following prompts: 

 

1. Write a summary of the Self-Evident module--What happens to a dream destroyed? (At 

least one paragraph) 

2. Why is it important to learn about early Oklahoma history and the 1921 Tulsa Race 

Massacre more than 100 years later? 

3. How do you compare what happened in the 1921 Tulsa Race Massacre with other 

atrocities experienced by Indigenous/Native Americans that we learned about in class? 

4. In at least three sentences, describe how learning about the history of your city makes you 

feel. 

Note: Though developed for 7th and 8th grade students at Legacy Charter School, this lesson is adaptable to meet 

differentiated needs in a K-12 classroom.  

 

*For critical caption activity, see “Visualize This” activity. 

 





https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Primary_Sources.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Oral_Histories.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Photographs_and_Prints.pdf
https://locallearningnetwork.org/wp-content/uploads/2024/09/Multiple-Perspectives-Activity.pdf
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1921 Tulsa Race Massacre? What 

do you want to know? What did 

you learn?)  

 

Students read Eddie Faye Gates’s 

chapter Post-

Reconstruction/Freedman Era: 

Wanderings, Migrations, 

Settlements in They Came 

Searching: How Blacks Sought the 

Promised Land. 

 

2) Discussion questions:  

Why did indigenous citizens settle 

in Oklahoma territory? 

What broader tensions existed prior 

to the 1921 Tulsa Race Massacre? 

How did these tensions impact 

Black communities?  

What occurred during the 1921 

Tulsa Race Massacre? What impact 

did the massacre have on survivors? 

  

Establish the same standard as OKH.5.2 (high school), 

which mandates the teaching of the 1921 Tulsa Race 

Massacre, throughout middle school aged curriculum. 

Connecting this lesson to a broader overall unit like 

migration would help with context. 

 

Encourage group discussion (socratic seminar). 

 

Encourage children to talk to families to discuss 

connection with Greenwood and the 1921 Tulsa Race 

Massacre. 

__________________________ 

The primary sources and prompts found here 

complement this section: 

https://blogs.loc.gov/teachers/2021/05/tulsas-

greenwood-district-exploring-the-impact-of-the-tulsa-

race-massacre/ 

  

The fire map, along with photos and survivor stories 

contributes to an opportunity for students to craft a 

timeline of this neighborhood and the people of this 

place.   

Explore & Explain: 

1) Students will read Karlos Hill’s section on photographing a massacre (pg. 7-12) in The 1921 

Tulsa Race Massacre: A Photographic History. 

 

Activity: Students practice with digital images of the 1921 Tulsa Race Massacre and maps 

from the Oklahoma Territory. Find the classroom primary source set here.  

 

2) Introduce how to work with oral histories and multiple perspectives activity (worksheets) 

 

Activity: Separate students into groups to listen and analyze different perspectives recalled 

during oral history interviews from The Eddie Faye Gates Tulsa Race Massacre Collection: 

George Monroe 

Iola Streeter Jackson 

Veneice Dunn Sims 

Kinney Booker 

Elwood Lett 

Theodore Porterfield 

Ernestine Gibbs 

Ruby McCormick 

Wes Young 

Otis G. Clark  

Extension/Elaboration:  

Activity: How might these two media, archival photos and oral histories, created at different 

times, (almost 80 years apart) offer important insight on the Tulsa Race Massacre? 

  

You may also access 

the videos through 

this QR code  

https://blogs.loc.gov/teachers/2021/05/tulsas-greenwood-district-exploring-the-impact-of-the-tulsa-race-massacre/
https://blogs.loc.gov/teachers/2021/05/tulsas-greenwood-district-exploring-the-impact-of-the-tulsa-race-massacre/
https://blogs.loc.gov/teachers/2021/05/tulsas-greenwood-district-exploring-the-impact-of-the-tulsa-race-massacre/
https://locallearningnetwork.org/wp-content/uploads/2024/09/Oklahoma-Territory-Tulsa.pdf
https://www.loc.gov/static/programs/teachers/getting-started-with-primary-sources/documents/Analyzing_Oral_Histories.pdf
https://locallearningnetwork.org/wp-content/uploads/2024/09/Multiple-Perspectives-Activity.pdf
https://collections.gilcrease.org/object/53271686
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Evaluate: 

Formative Assessment(s): Writing Assignment 

Summative Assessment(s): Writing Assignment 

Lesson Closure:  

Students present their writing assignments in front of the class.  
Recommended Resources 

Karlos Hill’s  The 1921 Tulsa Race Massacre: A Photographic History. University of 

Oklahoma Press. 

Eddie Faye Gates’s chapter, Post-Reconstruction/Freedman Era: Wanderings, Migrations, 

Settlements in They Came Searching: How Blacks Sought the Promised Land. Eakin Press. 

“The Massacre of Black Wall Street” by Natalie Change. Illustration by Clayton Henry, 

Colorist Marcelo Mailol. A Graphic Novel published by Atlantic Re:Think. 

https://www.theatlantic.com/sponsored/hbo-2019/the-massacre-of-black-wall-street/3217/ 

1921 Tulsa Race Massacre Photos from Tulsa Historical Society Digital Collection. 

https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/photos/nggallery/page/1 

“What Happens to a Dream Destroyed” Curriculum Module from Self-Evident Education, 

https://selfevidenteducation.com/modules.  

Challenging History: Focus on Oklahoma 
 

Challenging History: Teaching hard history and topics that may engage unjust content. 

 

Challenging History: Analyzing oral histories and primary source collections gathered through 

ethnographic research to discover and learn from multiple perspectives and counternarratives 

about an historic event or topic. 

Note for Teachers 

Folklife Education methodology, including ethnography and oral history, provides access to 

sources that offer multiple perspectives. This use of inquiry and documentation disrupts systems 

of education that center expertise in texts and curricula removed from local knowledge and cultural 

expertise. Within the archives of the American Folklife Center (AFC) at the Library of Congress 

and in other folklife collections around the nation, linguistic and cultural knowledge that is not 

found in other texts can offer students new perspectives, and potentially help them see themselves 

in history in new ways, particularly when intentionally brought into conversation with regional 

and local collections through our learning materials.  

 

Through the lens “Challenging History” we engage history that may be hard to teach because of 

racist and unjust content, as well as "challenge" standard narratives about history to expand, 

through oral histories and primary sources, the multiple stories and perspectives that can be 

brought to the teaching and learning.  
 
Challenging History Unit Introduction, article, and lessons reprinted and updated with 

permission from the Journal of Folklore and Education (2023: Vol. 10, Issue 2). 

https://jfepublications.org/journal/vol-10-2 

 

Access the full Volume here. 

https://www.theatlantic.com/sponsored/hbo-2019/the-massacre-of-black-wall-street/3217/
https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/photos/nggallery/page/1
https://selfevidenteducation.com/modules
https://jfepublications.org/journal/vol-10-2
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Using Primary Sources to 
Foster Difficult Dialogues 
 

by Shanedra D. Nowell and Robin R. 
Fisher, Oklahoma State University, 
School of Teaching, Learning, and 
Educational Sciences  
 

 

 

 

 

 

 

With candidates screaming at political opponents on the television and state legislatures across the 

country introducing or passing laws on how teachers speak about race and racism (Schwartz 2021), 

students in K–12 Social Studies classrooms need effective models of civic discourse and tough 

conversations even more than before. As Social Studies teachers with decades of combined 

experience and as teacher educators at a predominantly white midwestern university, we center 

our curriculum around teaching challenging and whole histories, analyzing primary sources, and 

creating classroom community spaces where difficult dialogues can safely happen. 

 

In our current political and cultural climate, this approach may seem like a pie in the sky ideal, but 

in our Social Studies education methods courses, we use folk sources, such as oral histories from 

survivors, primary source photographs and news clippings of historic events, and current young 

adult literature, including Dreamland Burning (Latham 2017) and Black Birds in the Sky (Colbert 

2021). Leveraging these resources related to the 1921 Tulsa Race Massacre, we model how to 

facilitate difficult dialogues or tough conversations around history, race, class, and culture in the 

classroom. While we primarily work with preservice and early career teachers in our 16-week 

Social Studies in the Elementary Curriculum and Teaching and Learning Social Studies in the 

Secondary School Methods courses, we feel all Social Studies educators should use strategies that 

get students to think deeply about historical events and their effect on our present-day social issues. 

Teaching with primary sources allows students to explore multiple perspectives or points of view 

to “relate in a personal way to events of the past,” and develop “a deeper understanding of history” 

(Library of Congress n.d.). With growing political polarization and partisanship, we see people 

struggle to see each other’s point of view and often lack a willingness to engage in difficult 

conversation in a professional manner. Primary sources “serve as points of entry into challenging 

subjects,” as Potter shares (2011, 284). They can “get a conversation started” (2011, 284) and help 

students discover “little known facts and different perspectives” (2011, 285) along the way. In this 

article, we hope to offer educators specific teaching strategies and learning activities aimed at 

fostering difficult dialogues around primary sources. 

 

 

 
About the image: Alvin C. Krupnick Co, photographer. Smoldering ruins of African American’s homes following 

race massacre in Tulsa, Okla., In Oklahoma Tulsa, 1921. Photograph. https://www.loc.gov/item/95517072. 

 

https://www.loc.gov/item/95517072


https://greenwoodresources.org/curriculum-resources/stories-about-the-massacre/
https://voicesofoklahoma.com/topics/1921-tulsa-oklahoma-race-massacre-oral-histories/
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conversations are something students are most concerned about. Many do not know how to 

approach teaching the Tulsa Race Massacre, while others are terrified of backlash from parents. 

The introduction of anti-Critical Race Theory (CRT) legislation across the country includes 

Oklahoma House Bill 1775 (OK HB1775) that bans “teaching about white supremacy, patriarchy, 

implicit bias, unconscious bias, structural racism, and even empathy towards oppressed groups” 

(Bronstein et al. 2023, 34). Since the passage of this law in 2021, many educators question if it is 

even appropriate to teach the complex and racially charged history surrounding the 1921 Tulsa 

Race Massacre. Those willing to do so struggle to select instructional strategies that “embrace 

multiple perspectives, narratives, and interpretations of a shared U.S. history” that align with 

Social Studies education demands (Bronstein et al. 2023, 33). Preparing future educators to teach 

in this hostile climate endows us with an even stronger responsibility to help our teacher candidates 

navigate difficult dialogues and challenging topics.   

 

Before digging into history of the Tulsa Race Massacre we begin with two short writing prompts 

in which we ask students to check for their blind spots by evaluating their inner circle to understand 

where their personal beliefs come from and by identifying other perspectives around a challenging 

topic. We discovered that many of our college-aged teacher candidates had really never thought 

about how their opinions and views were influenced by those close to them. We want students to 

look at their own inner circles to see how their thoughts, impressions, and beliefs are influenced 

by those they value most. This activity, loosely based on an Inclusion Works  protocol, asks 

students to do three things: 

 

1. List the five people closest to them. These are the people they turn to when things go wrong 

or they need to make a decision. 

2. Next students are instructed to place a checkmark next to the person’s name when they 

have something in common with them. We ask such things as age, gender identity, 

race/ethnicity, sexual orientation, socioeconomic status, and religion.  

3. Students are then given time to reflect privately and ask themselves a series of questions: 

a. Did you realize your close circle was so like or different than you? 

b. How does this knowledge influence your thinking?  

c. Why do you think it is important to recognize this as a teacher?  

d. How might someone with a very different circle of people see things from a 

completely different perspective?  

e. How does perspective influence relationships and dialogues among people?  

(Hive Learning n.d.) 

 

Through our experiences with preservice teachers, we found that allowing students to be 

introspective before tackling such a racially charged historical event led them to be more open-

minded and to interrogate their personal biases. By gently exposing these introspections at the start 

of the conversation, we are able to move forward and navigate the hard history.  

 

While the inner circle activity is great to expose possible biases, it could make people self-

conscious. In the second short writing activity, taken from a Facing History lesson titled Preparing 

Students for Difficult Conversations, our future teachers first write a private journal entry about 

what feelings they think people in the room might be having. Next they respond to a very short 

writing prompt: “I mostly feel ________ when discussing [the Tulsa Race Massacre], because 

___________” (Facing History 2016). None of the students’ “I feel” statements are shared 

publicly. Next, students are asked to brainstorm what feelings they think others might be feeling 

https://www.hivelearning.com/site/resource/inclusion-works-workouts-for-antiracism/affinity-bias-and-you-evaluate-your-inner-circle/
https://www.facinghistory.org/resource-library/preparing-students-difficult-conversations
https://www.facinghistory.org/resource-library/preparing-students-difficult-conversations


https://www.neuhaus.org/wp-content/uploads/Connect_Correct_Collect_Chart.doc
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Figure 1. Connect, Collect, Correct graphic organizer activity allows students to list what they already know about the 

1921 Tulsa Race Massacre, add additional information as they continue to learn more throughout the lesson, and 

correct any misconceptions they may have about the event. Adapted from Neuhaus Education Center 2023. 

 

We also center primary sources by exploring the experiences of the victims of the Tulsa Massacre. 

Oral histories recorded decades after the event give teachers and students a glimpse into what 

happened over 100 years ago. These oral histories are available through Voices of Oklahoma, the 

John Hope Franklin Center for Reconciliation, and the Tulsa Historical Society, as well as our 

folksources.org website and connected lesson plans. Another learning activity we frequently use 

with preservice teacher candidates, adapted from Rethinking Schools (Christensen 2012), asks 

participants to put themselves into the role of a Tulsa Race Massacre survivor and share what they 

saw or experienced in a Dinner Party or Mixer role-play activity. The curated roles contain first-

person narratives from real people who witnessed the event. The narratives are based on primary 

sources and secondary sources taken from books by Tulsa Race Massacre historians. In small 

groups, teacher candidates mingle and share the stories and perspectives of Greenwood residents 

and what happened during the Tulsa Race Massacre. The conversations fostered when debriefing 

the role-play activity reveal lesser-known stories of the Massacre and help students understand the 

motivations, conflicts, and consequences of this event on the community. Most importantly, 

students ask hard questions, such as “Who bears the blame for the destruction of Greenwood?” 

and “Why did law enforcement deputize a mob?”  We often pair the debrief activity with primary 

source photographs and maps to give students a more complete understanding of what happened 

in 1921. The Library of Congress analysis tools that ask students to observe, reflect, and question 

work well with the primary source photographs of the Tulsa Race Massacre available from 

folksources.org, the Oklahoma Historical Society, and Oklahoma State University. 

 

 

Challenging Questions Lead to Difficult Dialogues 

Throughout the Social Studies methods courses, our preservice and early career teachers learn hard 

history and how to teach it through these strategies, but the most important teaching strategy we 

model is inquiry—to let questions drive Social Studies learning. Often students will come up with 

their own questions, but it is also important that the instructor be prepared with questions to 

jumpstart meaningful conversations. As students gain more knowledge about the 1921 Race 

https://voicesofoklahoma.com/topics/1921-tulsa-oklahoma-race-massacre-oral-histories/
https://www.jhfcenter.org/1921-race-massacre
https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/audio/
https://folksources.org/resources/
https://rethinkingschools.org/articles/burned-out-of-homes-and-history-unearthing-the-silenced-voices-of-the-tulsa-race-riot/
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/
https://folksources.org/resources/
https://www.okhistory.org/learn/tulsaracemassacre
https://library.okstate.edu/search-and-find/collections/digital-collections/tulsa-race-riot-of-1921-collection/
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Massacre, the history of Greenwood, and the effects of this historical event on the community, 

city, state, and nation, we use discussion prompts, such as the questions listed below, to delve 

deeper and push their understanding beyond the simple questions of who, what, where, and when 

and toward the more complex questions of why and how. We have used these questions in our 

Social Studies methods courses to foster deeper understanding and difficult dialogues about the 

Tulsa Race Massacre: 
 

• Should we call this event a riot or massacre? 

• What motivated the perpetrators to attack the thriving Greenwood district?   

• What role did the press play in the events of the Tulsa Race Massacre? Does the press bear 

any responsibility? 

• What responsibility does the city/state have to revitalize Greenwood and North Tulsa?  

• What are the lasting effects (economic, political, social) of this event on Tulsa? Oklahoma? 

The United States? 

• What is the difference between “not racist” and “anti-racist”? 

• How is being a “colorblind” teacher hurtful to students of color? 

• What recent events in Oklahoma and the nation can we teach in connection with the 1921 

Race Massacre? How are these connections relevant to students’ lives? 
 

As students learn more about Greenwood and the Tulsa Race Massacre, the more questions they 

ask about why this history continues to be hidden. When PK–12 students and university teacher 

candidates start to ask challenging questions and seek out historical connections between people, 

places, and events across time periods, we believe this shift demonstrates their readiness for 

difficult dialogues about hard history. These same questions may come up in the upper elementary, 

middle school, and high school classrooms we are preparing teacher candidates to step into one 

day, and they need to be prepared to handle challenging questions and the conversations that 

follow.  

 

We model difficult dialogues in our Social Studies methods courses to equip preservice teachers 

to have hard conversations about history with their future students. As we shared in this article, 

educators should prepare their students to engage in difficult dialogues by creating a safe 

classroom community, teaching students to activate listening and critical-thinking skills, and 

leading students to evaluate their own thinking and biases before entering challenging 

conversations. Teaching through inquiry, modeling primary source analysis, and encouraging 

students to use texts, oral histories, photographs, and visual sources as evidence when responding 

to challenging questions allows students to participate in difficult dialogues in the classroom 

without it devolving into a shouting match (Center for Excellence in Teaching and Learning n.d.). 

While we do our best to prepare effective Social Studies teachers and fully acknowledge the 

challenges educators face today, we hope the strategies presented here will encourage them not to 

back down from teaching challenging topics out of fear or lack of knowledge. 
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Common Misconceptions and How You Plan to Address Them:  

Objects and artifacts in museums, historical societies, libraries, and archives are presented as 

neutral pieces of representative evidence of our cultural past, but in reality they are collected or 

framed by individuals with often limited ties or understanding to the community or culture the 

sources represent. One way to more accurately engage with primary source materials is to 

understand the processes in which they are created, collected, and presented to the public.  

 

Lesson Objectives: 

After completing this lesson, students will be able to:  

● Cite specific evidence to support analysis of primary sources. 

● Identify aspects of a text (audio or written) that reveal an author’s point of view or purpose 

(e.g., loaded language, inclusion, or avoidance of particular facts). 

 

Academic Language/Terminology: 

● Implicit bias: a bias or prejudice that is present but not consciously held or recognized 

(Merriam Webster dictionary) 

● Primary source: raw materials of history—original documents and objects that were created at 

the time under study (Library of Congress) 

 

Differentiation and Other Modifications:  

This lesson uses visual materials that may be a challenge for visually impaired students. Aid 

these students with thick description of the photographs that engages other senses.  

Teachers may remove timed elements for students with time accommodations on tests or 

assignments. 

 

Teacher Materials and Preparation: 

Test all links connected to classroom activities. Review and print needed worksheets.  

 

Context:  

For more information on how language creation happens related to primary source material, see 

the Digital Public Library of America’s “Statement on Potentially Harmful Content” 

https://dp.la/about/harmful-language-statement.  

 

5E Instructional Model 

Engage: Visualize This (2-5 min.) 

Objective: Reflect on subjectivity in 

archival metadata and how subjectivity can 

influence a researcher's framing of an 

archival object. 

 

Action: 

Visualize This exercise.  

 

Teaching Tips:  

 

Spend time defining the word bias for students. 

Lead a discussion with students focusing on how 

narratives around important historical events are 

formed. Encourage them to think about power 

differentials in this process of shaping the 

narrative that is presented to the general public. 

This could also continue into an engagement in a 

brief discussion about immigration and the various 

https://www.merriam-webster.com/dictionary/bias#h1
https://www.merriam-webster.com/dictionary/implicit%20bias
https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/
https://dp.la/about/harmful-language-statement
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Ask to write about or discuss the difference 

in the three descriptions. Discuss how an 

image or artifact is described in collections 

and how the language of that description 

can also affect an individual’s assumptions 

and experience when interacting with it in 

an archive or museum. 

 

ways different politicians and news organizations 

discuss the topic. At the conclusion of this 

discussion, ask students to stop and think about the 

social and political landscape of Oklahoma and the 

United States as a whole in 1921 and discuss it 

with a partner for a few minutes and then share 

what they discussed with the class. This served as 

my lead-in to the lesson’s activity. 

 

Explore and Explain: Description Activity  

(5 min. per image, 5-10 min. for reporting) 

Objective: Think critically about how the framing of a 

primary source object can change over time and be 

intentionally or unintentionally biased based on the author's 

subjectivity. Think critically how to be more transparent in 

accurate descriptions for researchers. 

 

Review: Context statement front the Smithsonian Museum of 

African American History on historic postcards depicting 

scene from the 1921 Tulsa Race Massacre  

http://n2t.net/ark:/65665/fd53d6610f6-6326-4f08-8be6-

0b6fde8f5111  

 

On May 31 and June 1, 1921, in Tulsa, Oklahoma, 

mobs of white residents brutally attacked the African 

American community of Greenwood, colloquially known 

as “Black Wall Street,” in the deadliest racial massacre in 

U.S. history. Amidst the violence, both white rioters and 

the Oklahoma National Guard rounded up black residents 

of Greenwood and forced them to detention centers. 

More than 6,000 African Americans were interned at the 

Convention Hall, the Tulsa County Fairgrounds, and the 

baseball stadium McNulty Park. Some were held for as 

long as eight days. 

Photo postcards of the Tulsa Race Massacre were 

widely distributed following the massacre in 1921. Like 

postcards depicting lynchings, these souvenir cards were 

powerful declarations of white racial power and control. 

Decades later, the cards served as evidence for 

community members working to recover the forgotten 

history of the riot and secure justice for its victims and 

their descendants. 

 

Action: Break into small groups. Have each group look at 

one of the 1920s handwritten captions on the image turned 

postcard and as a group create new descriptions. Think about 

Teaching Tips:  

Students may struggle with the 

racial terms used on the images 

and in texts that describe the 

incident. Explain to students that 

some terms are outdated (such as 

Negro), but not necessarily 

offensive for the time period.  

 

Have students consider the 

connection between bias and 

point of view. Use contemporary 

examples to help students 

understand that their bias toward 

their favorite brands or foods 

influences their point of view or 

perspective on topics.  

 

Consider having students analyze 

and evaluate the reasons these 

photographs were taken. 

Discussion questions could 

include: “Was the photographer 

concerned with capturing and 

cataloging a historic event?” and 

“Who do you think wrote the 

captions on the photographs? The 

photographer? The postcard 

salesman? Someone else?” 

 

The See, Think, Wonder visual 

thinking strategy would work 

well with this activity.  

These photos are included in the 

lesson for reference. You may 

want to have larger copies 

available digitally or printed prior 

http://n2t.net/ark:/65665/fd53d6610f6-6326-4f08-8be6-0b6fde8f5111
http://n2t.net/ark:/65665/fd53d6610f6-6326-4f08-8be6-0b6fde8f5111
https://pz.harvard.edu/sites/default/files/See%20Think%20Wonder_3.pdf


https://tulsahistory.pastperfectonline.com/photo/CD1D200D-B47C-48AF-A96D-223155630968
https://tulsahistory.pastperfectonline.com/Photo/4A7C3B36-A640-41C3-A526-061926545403


 29 

 

 
“Scene from Tulsa Race Riot June 1st 1921” 

2011.175.10  - Collection of the Smithsonian National Museum of African American History and 

Culture  

 

 

 

“Burning of church where amunition [sic] was stored during Tulsa Race Riot” 

2017679767 - American National Red Cross photograph collection (Library of Congress)  

 

http://n2t.net/ark:/65665/fd53fef46c1-75d7-4379-9f5b-ebb257182653
http://n2t.net/ark:/65665/fd53fef46c1-75d7-4379-9f5b-ebb257182653
https://lccn.loc.gov/2017679767


 30 

Extension: Continuation of Description Activity:  

(5 min. per image, 5-10 min. for reporting) 

Objective: Think critically about how the framing of a primary 

source object can change over time and be intentionally or 

unintentionally biased based on the author’s subjectivity. Think 

critically how to be more transparent in accurate descriptions for 

researchers. 

 

Create captions for the provided unidentified images. Ask “What 

do you see? What do you know? What questions do you still 

have?”  

Teaching Tips:  

As an extension to this 

lesson, students in a high 

school classroom also 

discussed the 2020 Ahmaud 

Arbery murder. 

 

 

 

Evaluate:  

Students will complete a Reflection Exit Ticket. Ask students to write three things they learned 

about evaluating primary source information and identifying bias in primary source materials. 

 

Sources:  

Digital exhibition from the Tulsa City-County Library https://www.tulsalibrary.org/1921-tulsa-

race-massacre  

 

Smithsonian National Museum of African American History, Talking About Race: Bias 

https://nmaahc.si.edu/learn/talking-about-race/topics/bias  

 

World Literature Today. 2021. Volume 95 (2, Spring). Photographing the Tulsa Massacre: A 

Conversation with Karlos K. Hill by Daniel Simon  

https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-

karlos-k-hill-daniel-simon  

 

The 1921 Tulsa Race Massacre: A Photographic History by Karlos K. Hill 

https://www.oupress.com/9780806168562/the-1921-tulsa-race-massacre  

 

March 22, 2021 press release: Library of Congress Accepts OU Libraries’ Proposal to Change 

Subject Heading to ”Tulsa Race Massacre” 

https://www.ou.edu/web/news_events/articles/news_2021/library-of-congress-accepts-ou-

libraries-proposal-to-change-subject-heading-to-tulsa-race-massacre  

 

Anti-Racist Description Resources Created by Archives for Black Lives  

in Philadelphia’s Anti-Racist Description Working Group 

https://archivesforblacklives.files.wordpress.com/2019/10/ardr_final.pdf   

 

Digital Public Library of America’s “Statement on Potentially Harmful Content” 

https://dp.la/about/harmful-language-statement  

 

  

https://www.tulsalibrary.org/1921-tulsa-race-massacre
https://www.tulsalibrary.org/1921-tulsa-race-massacre
https://nmaahc.si.edu/learn/talking-about-race/topics/bias
https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-karlos-k-hill-daniel-simon
https://www.worldliteraturetoday.org/2021/spring/photographing-tulsa-massacre-conversation-karlos-k-hill-daniel-simon
https://www.oupress.com/author/karlos-k-hill
https://www.oupress.com/9780806168562/the-1921-tulsa-race-massacre/
https://www.ou.edu/web/news_events/articles/news_2021/library-of-congress-accepts-ou-libraries-proposal-to-change-subject-heading-to-tulsa-race-massacre
https://www.ou.edu/web/news_events/articles/news_2021/library-of-congress-accepts-ou-libraries-proposal-to-change-subject-heading-to-tulsa-race-massacre
https://archivesforblacklives.files.wordpress.com/2019/10/ardr_final.pdf
https://dp.la/about/harmful-language-statement


https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/photos/nggallery/page/5#gallery/79fff4159cc1ef156d2a88222449c2e5/709
https://www.tulsahistory.org/exhibit/1921-tulsa-race-massacre/photos/nggallery/page/5#gallery/79fff4159cc1ef156d2a88222449c2e5/709
https://utulsa.as.atlas-sys.com/repositories/2/archival_objects/125825
https://dc.library.okstate.edu/digital/collection/TulsaRR/id/351/rec/1
https://dc.library.okstate.edu/digital/collection/TulsaRR/id/351/rec/1


 

Lesson 2: Learning Through Listening: 
Rumor, Legend, and Conspiracy in 
Studying the 1921 Tulsa Race Massacre 
 

 

 

 

by Sarah Milligan, with Teaching Tips by 
Angela DeLong, Piedmont Intermediate 
School; and Shanedra Nowell, Oklahoma 
State University 
 
How can teachers use oral histories and written testimonies in the classroom to teach not only 

about historical events but also strengthen students’ critical analysis skills? This lesson aims to 

help students develop close reading and listening skills and provide connections between historical 

narratives interrogating the concepts of rumor and conspiracy related to shaping the memory of 

the 1921 Tulsa Race Massacre. Students will hear survivors of the Race Massacre share accounts, 

juxtaposed with written reported accounts from journalists and residents of Greenwood, the 

African American neighborhood of Tulsa, writing down quotes and phrases that make an 

impression on them, then evaluating the function and role of rumor and conspiracy in public 

shaping of an event. By the end of the lesson, students will gain a deeper understanding of the 

1921 Tulsa Race Massacre by listening to those who were there and practicing critical information 

evaluation skills, which are needed both inside and outside the classroom. 

 

Teaching statement: This lesson is an excellent way to explore the initiating event of the Race 

Massacre and to discuss how historians and students of history analyze conflicting primary 

sources.  Students are given multiple firsthand accounts of the “riot” and how it began, and discuss 

similarities, differences, and how rumor affected both the events then and how we see them now. 

 

 

Lesson Title: Rumor and Conspiracy Studying the 1921 Tulsa Race Massacre 

Time Requirement:  50-60 min. Courses: U.S. History (1878-Present), AP U.S. History, 

Oklahoma History, African American History 

Central Focus: This lesson introduces rumor, legend, and conspiracy as ways folklorists study 

the past and seek to understand the present. Students will use oral history testimony and 

primary sources to investigate rumor, legend, or conspiracy related to the 1921 Tulsa Race 

Massacre and evaluate them as a source of information and for media literacy. 

 

Essential Questions:  

What functions do rumor or conspiracy play as a source of information outside the realm of 

truth or fiction? 

 

How are rumor, legend, or conspiracy recognized in everyday life?  

 

Excerpt from Events of the Tulsa Disaster by Mrs. Mary 

E. Jones Parish, 1922, pp. 7-8. 

 



https://www.britannica.com/topic/Lost-Cause
https://youtu.be/-x6gKUG6DTE?t=99


https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3/
https://folksources.org/resources/items/show/59
https://folksources.org/resources/items/show/60
http://129.244.102.213/speccoll/collections/F704T92P37%201922_Events/Events1.pdf
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https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript

%20consists%20of,being%20killed%20by%20the%20mob.  

 

Common Misconceptions and How You Plan to Address Them:  

One common misconception is that all rumors, legends, and conspiracies are “untrue” and 

therefore not narratives that need to be addressed in the classroom. This lesson addresses the 

function of rumor and conspiracy and how students can recognize these types of narrative 

when thinking critically about information they encounter.   

 

NOTE: For students and teachers unfamiliar with the Tulsa Race Massacre, the story of Dick 

Rowland functions as an example of how rumor spread and then was published as fact in area 

newspapers, then widely credited as the impetus or spark that led to the Tulsa Race Massacre. 

This lesson asks students, regardless of what we understand as the truth today, what does the 

rumor tell us? 

 

Learning Objectives:  

After completing this lesson, students will be able to:  

• Cite specific evidence to support analysis of primary sources and secondary sources. 

• Identify aspects of a text (audio or written) that reveal an author's point of view or purpose 

(e.g., loaded language, inclusion or avoidance of particular facts). 

 

Academic Language/Terminology: 

Rumor: Information or a story that is passed from person to person but has not been proven to 

be true (Britannica Dictionary). 

Conspiracy (Theory): An attempt to explain harmful or tragic events as the result of the 

actions of a small powerful group. Such explanations reject the accepted narrative surrounding 

those events (Britannica Dictionary). 

Contemporary Legend: Contemporary legends (sometimes called urban legends or simply 

legends) are stories that spread primarily through informal channels. Legends differ from 

rumors; rumors are brief speculative statements usually confined to a specific location, 

whereas legends tend to be longer narratives and may be localized or spread more widely 

(Oxford Bibliographies). 

 

Differentiation and Other Modifications:  

This lesson uses recorded materials that include transcripts, so students with hearing 

impairments may read along as they review the primary source materials. Students with 

reading difficulties can listen to the recordings or use the transcripts to support their reading 

skills.  

 

Teachers may remove timed elements for students with time accommodations on tests or 

assignments. 

 

https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://www.britannica.com/dictionary/rumor
https://www.britannica.com/topic/conspiracy-theory
https://www.oxfordbibliographies.com/display/document/obo-9780199791231/obo-9780199791231-0086.xml#obo-9780199791231-0086-div1-0001


https://www.loc.gov/item/today-in-history/may-31
https://youtu.be/-yceK9LHFSA
https://youtu.be/-x6gKUG6DTE?t=99
https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-high-road
https://blogs.loc.gov/headlinesandheroes/2021/05/tulsa-race-massacre-newspaper-complicity-and-coverage/
https://blogs.loc.gov/headlinesandheroes/2021/05/tulsa-race-massacre-newspaper-complicity-and-coverage/
https://www.spj.org/ethicscode.asp
https://docs.google.com/presentation/d/1zB4cLqRaM4v7pmVWSEO0K2JYBuzUcaS3VdMvYnj49Lk/edit?usp=sharing


https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3
https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3
https://chroniclingamerica.loc.gov/lccn/sn84024055/1921-06-11/ed-1/seq-3
https://folksources.org/resources/items/show/59
https://folksources.org/resources/items/show/59
https://folksources.org/resources/items/show/60
https://folksources.org/resources/items/show/60
http://129.244.102.213/speccoll/collections/F704T92P37%201922_Events/Events1.pdf
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://nmaahc.si.edu/object/nmaahc_2015.176.1#:~:text=The%20unpublished%20manuscript%20consists%20of,being%20killed%20by%20the%20mob
https://www.pbs.org/wgbh/americanexperience/features/t-town-red-summer-racist-mobs/
https://www.pbs.org/wgbh/americanexperience/features/t-town-red-summer-racist-mobs/
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Some lesson language is adapted from “Respecting the Smears: Anti-Obama Folklore 

Anticipates Fake News,” by Patricia A. Turner, Journal of American Folklore, Vol. 131, no. 

522, Fall 2018, pp. 421-25, https://muse.jhu.edu/article/707447. 
 

Andrea Kitta’s video, “COVID-19 Gossip, Rumor, Legend, and Conspiracy Theories,”  

https://youtu.be/-x6gKUG6DTE?t=99.  
 

For more on the function and identification of  rumor and conspiracy, see Patricia Turner’s 

“The Obamas' Lonely Walk on the High Road” on the podcast Notes from America with Kai 

Wright, October 3, 2022, https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-

high-road.  
 

PBS series BOSS: The Black Experience in Business. Greenwood and the Tulsa Race Riots, 

https://youtu.be/-yceK9LHFSA. 
 

Library of Congress “On this Day” summary for May 31, 1921, 

https://www.loc.gov/item/today-in-history/may-31 .  

 

  

An unpublished manuscript by B.C. Franklin, “The Tulsa Race Riot and Three of Its Victims.” 

August 22,1931, pp. 9-10. 

https://muse.jhu.edu/article/707447
https://youtu.be/-x6gKUG6DTE?t=99
https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-high-road
https://www.wnycstudios.org/podcasts/anxiety/episodes/obamas-high-road
https://youtu.be/-yceK9LHFSA
https://www.loc.gov/item/today-in-history/may-31/




 40 

Lesson 3: Learning Through Listening and Observation: Point of View in Reconstructing 
Events of the Tulsa Race Massacre 

by Sarah Milligan, with Teaching Tips by Dee Maxey, Riverfield Country Day School; Brandy 
Perceful, Santa Fe South High School; and Shanedra Nowell 
 

How can teachers use oral histories in the classroom to teach not only about historical events, but 

also strengthen students’ listening skills? This lesson aims to help students develop close listening 

skills and seek connections between historical narratives using clips from five different oral 

histories related to the 1921 Tulsa Race Massacre. Students will hear survivors of the Race 

Massacre tell their stories, writing down quotes and phrases that make an impression on them, then 

make connections between the oral histories to better understand the concepts of point of view and 

differing perspectives. By the end of the lesson, students will gain a deeper understanding of the 

1921 Tulsa Race Massacre by listening to those who were there and practicing close listening, a 

skill needed both inside and outside the classroom.  

 

Teacher Statement: This lesson pushes students to look at situations from more than just one 

perspective. Relying on one point of view handicaps people’s ability to see the complete picture. 

It is important to consider each available perspective and compare those with the available 

provable data and evidence. By digging through multiple perspectives of the same event, a 

kaleidoscope of facts will come together to create a cohesive picture of what happened. With the 

rise of social media escalating the dissemination of misinformation at an alarming rate, it is more 

important now than ever to do due diligence to investigate the details of a story to ensure a more 

accurate understanding of what is happening in our world.  

 

Lesson Title: Point of View in Reconstructing Events of the Tulsa Race Massacre 

Time Requirement:  50-60 

min. 

Courses: U.S. History (1878-Present), AP U.S. History, 

Oklahoma History. African American History 

Central Focus (Purpose): This lesson explores primary sources related to the 1921 Tulsa 

Race Massacre, specifically oral history interviews. By listening to multiple points of view of 

the same day and time, students will engage in critical thinking, close listening, and media 

literacy skills.  

 

Essential Questions: How does engaging the same event from multiple perspectives help us 

develop a complex understanding of history? What do counternarratives tell us about these 

events? 

 

For the Teacher: 

For deeper thinking about how “hidden history” lives inside communities, listen to Episode 7, 

Season 4 of Teaching Hard History to think through how the community reshaping of the 

Tulsa Race Massacre was reframed  through the lens of the victims instead of perpetrators.  

 

“The survivors and their descendants keep that history alive. They kept artifacts, they 

kept documents proving what had happened. They shared the stories with one another. 

They understood that there was some risk in doing so because Tulsa as a whole didn't 

want to acknowledge this, just wanted to move on, forget it had happened.”  

https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration




https://folksources.org/resources/items/show/61
https://www.youtube.com/watch?v=ZDxHYSFop8g
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/65
https://folksources.org/resources/items/show/64
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
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reading difficulties can listen to the recordings or use the transcripts to support their reading 

skills.  

Teacher Materials and Preparation: 

Test all links connected to classroom activities. Review and print needed worksheets.  

 

Context: If a brief summary of the event and impact of the 1921 Tulsa Race Massacre is 

needed, see the Library of Congress “On this Day” summary https://www.loc.gov/item/today-

in-history/may-31 

  

Teaching Tip: Introduce or frame the idea of perspective by reading through The True Story of 

the 3 Little Pigs (Scieszka and Smith, 1989), https://youtu.be/dIfBpZOQwls.  

 

5E Instructional Model 

Engage: Ask students for examples of an 

event they hold in common, like a 

community or school gathering. Ask for 

volunteers to share their personal 

experience or a secondary experience 

from someone they know about the event. 

Have a discussion to compare what stories 

or experiences overlap and what areas 

diverge from how the event is described. 

 

Teaching Tips: 

Consider using school events, such as 

homecoming, school dances, or ball games as 

examples.  

 

Discussion questions could include “What were 

some of the experiences you had in common 

while attending this event?” or “Why would 

people have different perspectives on the event?” 

 

Explore:  

Define descriptive language and give 

students examples. Students will listen for 

descriptive vocabulary in oral history 

excerpts about the night of the 1921 Tulsa 

Race Massacre.  

 

Active Listening Activity: Students should 

take notes on details that help identify 

overlapping experiences, like physical 

reference points (street names, businesses, 

intersections), names, and time (of day, 

o’clock, related to an event). Students will 

listen for common and diverging 

experiences or memories. 

● Excerpt from interview with Fanny 

Misch from the Tulsa Historical 

Society collection.  

● Excerpt from recorded 1921 Tulsa 

Race Riot Commission depositions 

(1999) - Interview with Joe Burns 

(Tape 2; 46:30 - 53:28). 

Teaching Tips:  

You may need to play each clip twice for students 

to listen closely and hear the descriptive language 

the speakers use. 

 

Students may struggle with the racial terms used 

by the speakers. Explain to students that some 

terms are outdated (such as Negro) but not 

necessarily offensive for the time period.  

 

Have students use this Note Catcher to organize 

their thoughts as they listen to the oral history 

clips. 

 

Consider splitting the class into smaller groups to 

do this portion of the activity. A jigsaw strategy 

may work as well, where students listen to clips in 

expert groups, then share their notes and 

compare/contrast oral histories in teaching groups.  

 

Consider using maps from the Tulsa World or 

Tulsa Community College to help students 

https://www.loc.gov/item/today-in-history/may-31
https://www.loc.gov/item/today-in-history/may-31
https://youtu.be/dIfBpZOQwls
https://folksources.org/resources/items/show/61
https://folksources.org/resources/items/show/61
https://folksources.org/resources/items/show/61
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/62
https://folksources.org/resources/items/show/62
https://docs.google.com/document/d/1rd3pAXYFwlrJJ7GPJWB_Sh24GGtKNdK2MWZvLGD6hss/edit?usp=sharing
https://www.facinghistory.org/resource-library/jigsaw-developing-community-and-disseminating-knowledge
https://tulsaworld.com/tulsa-race-massacre-a-map-of-the-area-in-1921/pdf_00baa0d7-b9d3-5cca-ba59-c714c2e5bb62.html
https://storymaps.arcgis.com/stories/e8ff63863e7d4b18802eda14aaf10e39
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● Excerpt from recorded 1921 Tulsa 

Race Riot Commission depositions 

(1999) - Interview with Eunice 

Jackson (Tape 4; 22:18 - 26:35). 

● Excerpt from interview with Lessie 

Randle, Oklahoma State University 

Library. 

● Excerpt from interview with Chloe 

Tidwell by Ruth Avery from the Tulsa 

Historical Society collection. 

visualize the locations speakers mention in the 

oral history clips. 

 

After listening to the oral history excerpt from 

Lessie Randle, they may be interested in the 

interactive StoryFile where they can talk to her 

about her experiences.  

Explain:  

Create student discussion groups based on 

the notes students took during active 

listening. After students share their ideas 

in a whole class or small group discussion, 

ask students, “How do oral history 

interviews help us listen for counter points 

related to our own history?” 

Teaching Tips:  

Have students return to their Note Catcher find 

and compare connecting and diverging stories 

from the oral history clips. 

 

If using the jigsaw strategy, this is where students 

would move from their expert groups into the 

teaching groups to compare/contrast oral histories. 

Extend:  

Hang a large piece of butcher paper, 

poster-size sticky note, or a classroom 

whiteboard on the wall.  

 

Using individual words, quotations, 

questions, drawings, or symbols, have 

students share their feelings, responses, 

and questions related to the perspectives 

shared in the oral history interviews. 

Facilitate a class discussion based on the 

points shared on the wall. 

Teaching Tips:  

Discussion questions could include How does 

descriptive language add credibility to the 

speaker? How does proximity to the event affect 

the speaker’s point of view? Are there other 

characters or speakers who may alter their point 

of view? 

 

Include a writing activity in this lesson. Ask 

students to write a short reflection paper using the 

notes they took during each interview they 

listened to. Ask students to compare and contrast 

the details of events from the Tulsa Race 

Massacre as told by both sides of the racial divide 

as they were described during the interviews 

students listened to earlier in the lesson. How did 

the perspectives differ and how were they the 

same? 

Evaluate: Students will complete a Reflection Exit Ticket. Ask students to write three things 

they learned about the Tulsa Race Massacre or about listening for different points of view. 

Sources:  Library of Congress “On this Day” summary for May 31, 1921, 

https://www.loc.gov/item/today-in-history/may-31.  

Episode 7, Season 4 of Teaching Hard History podcast, Premeditation and Resilience: Tulsa, 

Red Summer and the Great Migration. 

 

https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/63
https://folksources.org/resources/items/show/65
https://folksources.org/resources/items/show/65
https://folksources.org/resources/items/show/65
https://folksources.org/resources/items/show/64
https://folksources.org/resources/items/show/64
https://folksources.org/resources/items/show/64
https://storyfile.com/gallery/lessie-benningfield-randle/
https://docs.google.com/document/d/1rd3pAXYFwlrJJ7GPJWB_Sh24GGtKNdK2MWZvLGD6hss/edit?usp=sharing
https://www.facinghistory.org/resource-library/jigsaw-developing-community-and-disseminating-knowledge
https://www.loc.gov/item/today-in-history/may-31.
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
https://www.learningforjustice.org/podcasts/teaching-hard-history/jim-crow-era/premeditation-and-resilience-tulsa-red-summer-and-the-great-migration
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